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Step 4:  Teaching Expectations 

Snapshot 
“If a child doesn’t know how to read, we teach. 

If a child doesn’t know how to swim, we teach.  

If a child doesn’t know how to multiply, we teach. 

If a child doesn’t know how to drive, we teach. 

If a child doesn’t know how to behave, we… teach? …punish? 

Tom Herner, 1998 

SWPBIS Tiered Fidelity Inventory 
TFI 1.4 Teaching Expectations: 

Expected academic and social behaviors are taught directly to all 

students in classrooms and across other campus settings/locations. 

 Are regularly scheduled times identified for teaching 

expectations at least once per school year? 

 Is there a documented teaching schedule? 

 Are the behavioral expectations taught to all students across all 

school settings (i.e., cafeteria,  hallways, classrooms, etc.)? 

 

ABC’s of Behavior 
ANTECEDENTS 

“PREVENT” 
BEHAVIOR 

“TEACH” 
CONSEQUENCES 

“REINFORCE” 
Design 

supportive 

environments 

using 

antecedent 

strategies 

promoting a 

positive, 

predictable 

and safe 

school climate 

for ALL 

students 

 

Teach positive 

expectations, 

self-

management 

and socially 

appropriate 

peer 

interactions 

supporting a 

positive and 

safe school 

climate for ALL 

students.  

Provide specific 

performance 

feedback and 

continuum of 

positive 

reinforcements 

that intrinsically 

motivate ALL 

students to 

engage in 

socially 

appropriate 

behaviors. 

 

What We Already Know 

 

 Students are not born with bad behaviors. 

 Students do not learn better ways of 

behaving when only given aversive 

consequences.  

 To learn better ways of behaving, students 

must be directly taught the expected 

behaviors. 

 To retain new behaviors, students must be 

given specific, positive feedback and 

opportunities to practice in a variety of 

settings where the behaviors should be used. 

 

Teaching Expected Behaviors 

 

 Increase structure and predictability by 

explicitly teaching behavioral expectations 

and routines 

 Reduce the mystery and chaos by making 

expectations explicit through formal 

teaching 

 Develop a “united front” across all staff 

through consistent language & 

expectations 
 

Increased Structure  

=  

Decreased Chaos 

 =  

Fewer Problems 

 

“School-wide PBIS is not about controlling students; 
it’s about empowering them.” 

-Rob Horner, Ph.D. 

Why Teach? 

 

 Behaviors are prerequisites for academics. 

 Procedures and routines create structure. 

 Repetition is key to learning new skills. 

 For students to learn something new, it 

needs to be repeated on average 8 times, 

for adults an average of 25 times (Joyce and 

Showers, 2006) 

 For students to unlearn an old behavior 

and replace with a new behavior, the new 

behavior must be repeated on average 28 

times. (Harry Wong, 2005) 
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Teaching Behavioral Expectations 

 

Teaching social skills is integral to the implementation 

of SW-PBIS. The common assumption that students 

know how to behave in schools may be inaccurate.  

It may be safer to assume students need instruction 

regarding appropriate social behavior; a way to 

provide this instruction is through school-wide 

teaching of social skills. 

 

Teaching expected behaviors 

means ALL staff demonstrate, 

explain and practice social 

skills within and across multiple 

school settings. The biggest 

paradigm shift is we teach 

social behavior just like we 

teach academic skills.  

 

 “A behavior is a behavior” 

regardless of whether it is an academic or social skill. 

As such, whether teaching an academic skill or 

concept, a social skill, or a character trait, the basic 

instructional process is the same (Algozzine, Wang & 

Violette; 2011). 

 

 

 

 

 

 

Phases of Teaching and Learning 
 

Teaching and learning academic, social, and 

behavior skills occurs in phases with different 

teaching emphases. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Primer on Best Preventive Behavior Management Practices 

George Sugai, Brandi Simonsen, Jen Freeman, and Susannah Everett 

Centers for Behavioral Education and Research and on Positive Behavioral 

Interventions and Supports 

University of Connecticut 

April 2015 

Teaching Social Skills Like 

 Academic Skills 
Like academic skills learned initially, social skills 

must be practiced regularly and acknowledged 

and reinforced frequently for mastery, sustained 

use, and generalized applications to be realized.  

If a student has a firmly learned problem behavior, 

then formally and continually prompting, 

practicing, and reinforcing the desired alternative 

becomes especially important and necessary. 

 Academic skills and pro-social behavior 

are interrelated, reciprocal, and equally 

essential for school success.  

 When students demonstrate appropriate 

pro-social skills, their ability to learn 

academic skills increases. 

 Academic difficulties can cause behavior 

problems, which contribute to a student’s 

risk for disengagement and dropping out 

of school.  

 Both are essential for school success; a 

weakness in either academic or behavioral 

skills has the potential to negatively effect 

the other.  When both are taught explicitly, 

student outcomes improve.  
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Early Childhood Examples 
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Elementary Examples 
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Middle School Examples 
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High School Examples 
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Family Examples 
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Cultural Responsive Examples 
PBIS Cultural Responsiveness Field Guide:  Resources for Trainers and Coaches.  PBIS OSEP Technical Assistance Center, 

Milaney Leverson, Kent Smith, Kent McIntosh, Jennifer Rose, Sarah Pinkelman (Nov. 2016) 

 

This classroom matrix shows how Menominee Nation family, community and tribal values can be 

incorporated into the classroom.  Specifically of note is the use of tobacco in the school setting, how 

traditional langauge is promoted and how tradtional belief systems are incorporated into the classroom. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

This middle school-wide matrix example shows how family and student voice are incorporated into the 

expectations.  Based on their discpline data and feedback from their staff-at-large, the school PBIS team 

modified their original matrix into SWAG.  The school then continued to monitor their discipline data 

through monthly PBIS team meetings with teachers and staff from each grade level.  The school also 

incorporates student focus groups to provide feedback to the administrative team.  
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Developing a Teaching Matrix 

STEP 1:  MAP IT Identify Predictable Problem Locations  

STEP 2:  DEFINE IT Undesired vs. Desired T-Chart 

STEP 3:  MAKE IT A MATRIX Re-classify Desired Behaviors 

STEP 4:   BRING IT TO LIFE Lesson plans 
 

STEP 1:  MAP IT Identify Predictable Problem Locations  
➢ Draw a map/blueprint of your organization/school. 

➢ Everyone receives a post-it notes to include drill down 

information 

 for location: 

 identify problem behaviors 

 identify when 

 identify who 

➢ Post notes on map location. 

 Note:  This step should be completed by ALL staff, students and 

parents 

STEP 2:  DEFINE IT Undesired vs. Desired T-Chart 
➢ Create a T-Chart with Undesired Behaviors and Desired Behaviors for each problem location identified. 

➢ Place all problem behaviors on post-it notes on the Undesired Behavior side. 

➢ Operationalize desired behaviors for each problem behavior identified. 

 

Location: 

UNDESIRED BEHAVIORS DESIRED BEHAVIORS 

Chart response from map 

 

 

 

 

 

 

 

Operationalize behaviors to teach and reinforce to 

increase the likelihood of student success? 

 

What do you see? 

What do you hear? 

 

 

STEP 3:  MAKE IT A MATRIX Re-classify Desired Behaviors 
➢ Design a School-wide PBIS matrix from the above information. 

➢ Natural Context: Add locations that were identified on the map as problem areas, plus additional 

areas, such as classroom (non-negotiable). 

➢ Social Skills:  Add your 3 -5 Schoolwide Behavioral Expectations 

➢ Operationalized Behaviors:  Plug in the desired behaviors identified by on T-Chart, plus any other 

behaviors. There should be no more than 3 behavioral descriptions for each expectation/location.  This 

is the heart of the teaching matrix as it defines for EVERYONE what will be taught and acknowledged. 

➢ Note:  Teams will organize the matrix and bring it back to staff and students for suggestions/approval. 

 

 

 

 

 

 

 

 

 

 

#1 
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Practice Making a Matrix 
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STEP 4:   BRING IT TO LIFE Lesson plans 

Location: 

Be Safe Be Respectful Be Responsible 

 

 

  

 

TELL (Introduce) 

 

 
 

SHOW (Teach and Inform) 

Looks Like Sounds Like 

  
 

PRACTICE/MODEL/ACKNOWLEDGE  
 

 

 

EXAMPLE 
Location:   Bathroom 

Be Safe Be Respectful Be Responsible 

 

• Wash your hands 

• Keep water in the sink 

 

 

• Close the stall door 

• Flush the toilet 

• Voice Level 1 

• Enter quietly 

• 2 pumps of soap 

• 3 pulls for paper towels 

 

TELL (Introduce) 
 Objective: By the end of the lesson students will be able to follow school-wide PBIS Bathroom Procedures. 

 "Today we are going to learn about always being safe, respectful, and responsible at LMS.  

                                                Being safe always means being free from harm. 

                                                Being respectful always means being polite and cooperative.     

                                                Being responsible means being dependable and trustworthy. 

 

Check for student understanding. 
 

SHOW (Teach and Inform) 
Looks Like Sounds Like 

• Students close stall doors when in use 

• Students washing hands and throwing away 

paper. 

• Students exiting the bathroom quickly. 

• Students using the correct voice level. 

• 3 pulls for paper towels. 

• 2 pumps of soap. 

 

PRACTICE/MODEL/ACKNOWLEDGE 
Teachers provide practice of the Bathroom Procedures in the bathroom or with visuals of the bathroom 

lesson; such as, video vignettes. 

• Teachers and students should model: appropriate voice level, washing hands and putting paper towels in 

the trash. 

• Teachers should model: inappropriate voice level, leaving paper towels on the floor and not washing 

hands after using the bathroom. 

Students practice Bathroom Procedures with teacher giving immediate feedback and praise. 
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Re-Examining the Matrix 
PBIS Cultural Responsiveness Field Guide:  Resources for Trainers and Coaches.   

PBIS OSEP Technical Assistance Center, 

Milaney Leverson, Kent Smith, Kent McIntosh, Jennifer Rose, Sarah Pinkelman (Nov. 2016) 

 

 

In SWPBIS, a core feature is to define and teach a set of positively stated expectations for all students across the 

various settings in the school.  Creating a clear set of expectations provides language to create consistency 

and make explicit the hidden curriculum (i.e. unnamed assumptions about how students should behavior). 

 

This activity is intended for school teams to examine their existing school-wide expectations and matrix for their 

alignment with critical features and fit with students, families, the community and staff. 

Note:  if schools have no existing expectations or matrices, they can skip to Step 4. 

 

Step 1: Identify Any Existing Expectations or Matrices 
Find expectations, matrices, or rules for the school.  These may be posted in different areas of the school or in 

classrooms, included in the staff or student handbook, and sent home to parents.  They may include the district 

or school code of conduct.  Students can play a role in this step through the Rules Gallery Walk activity 

described in Step 2.  If none can be found, skip to Step 4. 

 

Step 2:  Access Existing Expectations Based on Fit with Values and Needs of Students, 

Families, and the Community (Revise as Needed) 
Get input from students, families and community members on what they think of the existing expectations and 

matrix or what they think they should be.  It is important to get input beyond easily-reached groups (e.g. 

student council, parent-teacher organization). Students and families from marginalized groups, community 

agency leaders and Elders are important groups to seek out for their input.  Examples of activities include focus 

groups, surveys, or activities such as: 

Stakeholder Input and satisfaction surveys.  The Student and Family Survey Tools are available at 

www.pbisapps.org) and can be used to get input and suggested revisions for expectations. 

Specific Survey for Families/Community.  To maximize responses from busy families, it may be useful to consider 

a survey only addressing this topic, such as the following: 

 

We would like your help in picking the values or rules for our school.  We use a small number of positively stated 

expectations or rules across the whole school to make it more safe, positive and predictable.  At (School 

Name), our current expectations are (list expectations here).  To teach these expectations, we use a matrix with 

specific examples of how to follow the expectations around school: 

 

Paste Matrix Here 

 

Please answer the following questions to help improve our expectations: 

Are our school’s expectations for student behavior meaningful or important to you?  YES / NO 

Why or why not? _____________________________________________________________________________________ 

 

What do you think should be included? ________________________________________________________________ 

 

What are the values or rules you want your children to follow at home? __________________________________ 

_______________________________________________________________________________________________________ 

 

Are there any expectations or examples (in the matrix) that go against your values at home? YES / NO 

If yes, what are they?_________________________________________________________________________________ 

______________________________________________________________________________________________________ 

 

What other ideas do you have for us to teach students the expectations? _______________________________ 

______________________________________________________________________________________________________ 

 

Thank you for your time and thoughts! 

 

#2 
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Rules Gallery Walk.  This activity is particularly helpful for middle and high schools.  It engages students in both 

gathering and examining rules around school. 

 

1. Ask students to walk around the school and document (e.g., photograph) any posted “rules” they can 

find around the school. 

2. Once collected, post the rules on the walls around a large common area (e.g., gymnasium) with a set 

of questions below each set of rules on flipchart paper.  Examples include: 

a. Is the rule positively stated? 

b. What is the purpose of the rule? 

c. What is the underlying value this rule promotes? 

d. Is this rule necessary? 

e. Does this rule fit within any of our school-wide expectations (if they exist)? 

3. Use the results to revise expectations and rules 

 

“Blank Matrix” Activity.  This activity is used to get student input on the examples in the matrix and use the 

responses to revise expectations or examples. 

 

1.  Provide students with the existing school-wide matrix, but with the specific examples in the boxes 

removed. 

2. Ask students to write (or draw, if younger students) specific examples for each setting for each school-

wide expectation (i.e., fill in the boxes with actions). 

3. Use the results as follows: 

a.  If many students cannot identify examples for particular expectations, consider revising or 

reteaching those expectations. 

b. Use the student-provided specific examples in place of staff-generated ones (to make the matrix 

more “student friendly”). 

  

Step 3:  Revise Expectations and Matrix Based on Feedback 
Summarize the information from Step 2 to revise the expectations and matrix.  Assess whether the existing 

expectations are valued by stakeholders.  Note, you may need to generate options for new expectations or 

specific examples for the matrix. 

 

Step 4:  Assess New Options for Expectations and Matrix Based on Critical Features of 

Effective Practices (Revise as Needed). 
 Has all expectations and settings in the school across top and side of matrix 

 Specific examples (in the boxes) are positively stated (describe what TO DO, not what not to do) 

 Examples are written in student-friendly language 

 Examples are best actions for how to show the expectation in that setting 

 Examples include the positive alternative to the most common unwanted behavior in that setting 

 Examples are active behaviors (not “Refrain from…”) 

 Examples are small in number (between 2 and 5 examples per box) 

 

Step 5:  Agree on New Expectations and Matrix 
Seek to make decisions based on consensus.  If it is difficult to find consensus, consider using input from more 

marginalized groups.  Consider a student vote among a few possible options. 

 

Step 6: (Re)Introduce, Teach, and Practice the New Expectations and Matrix with Students 

and Share with Families and Community Members 
Use active lessons and practice, as opposed to simply sharing the matrix with students and families. 
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 Personal Matrix 
PBIS Cultural Responsiveness Field Guide:  Resources for Trainers and Coaches.   

PBIS OSEP Technical Assistance Center, 

Milaney Leverson, Kent Smith, Kent McIntosh, Jennifer Rose, Sarah Pinkelman (Nov. 2016) 

 

A PERSONAL MATRIX (or Behavior Dictionary) is a tool, classroom teachers can use to draw on student 

prior knowledge regarding behavior expectations (validate and affirm) and identify where connections need 

to be bridged and/or built.  School personnel articulate expectations in the school setting, and students are 

asked to reflect on expectations in other settings in their lives.  This dictionary can be used to help reteach and 

help students learn code-switching while allowing teachers to learn how the expectations may have been 

taught to fluency previously. This activity allows school personnel to check for prior knowledge and understand 

where there may be cultural gaps between home and school, and where additional instruction may be 

necessary. 

 

➢ As a class, Schoolwide expectations are identified and operationalized in the “at school” column 

➢ Students are then asked to complete the At Home and In My Neighborhood columns individually 

➢ Discuss how expectations might be different at home compared to school. 

➢ Discuss how expectations might be different in their neighborhood with their friends compared to school 

or home. 

➢ Ask students to compare examples in each row and share similarities and differences in expectations 

across settings 

➢ Have students practice examples at school and tell them you will remind them when to switch to school 

expectations if they need extra help 

➢ Where differences are identified between school and other settings, school personnel can reflect on the 

following question:  Are the different school rules necessary for positive student development? 

 

➢ If NO, then change the school expectations to align them more closely with the home and 

neighborhood 

➢ If YES, acknowledge these differences explicitly and provide additional teaching, practice and 

acknowledgement to code-switch effectively 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

#3 
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Tiered Fidelity Inventory Action Planning Items 
TFI 1.3 Behavior Expectations 
School has five or fewer positively stated behavioral expectations and examples by 

setting/location for student and staff behaviors (i.e., school teaching matrix) defined 

and in place. 

TFI 1.4 Teaching Expectations 
Expected academic and social behaviors are taught directly to all students in classroom and 

across other campus settings/locations. 

 

 

TFI Action Items                     (Not in Place; Partially; Fully in Place) NI PI FI 
1.3 Team has facilitated a Consensus Building activity for staff, student and family 

involvement for selection of schoolwide positive behavioral expectations. 

   

1.3 Students have developed and administered a Student Survey for selection of 

schoolwide positive behavioral expectations. 

   

1.3 Team completes the Behavioral Expectation checklist. 
   

1.3  Expectations and schoolwide matrix are Posted in non-classroom settings. 
   

1.4 Map It activity is completed with staff and students. 
   

1.4 Staff and students chart desired behaviors using the Define It activity. 

   

1.4 
Team re-classifies desired behaviors from charts using the Make it a Matrix activity.  

Team presents matrix to staff and students for input. 

   

1.4 Team and students design lesson plans using the Bring it to Life activity.    

1.4 Lessons are embedded into subject area curriculum.     

1.4 
Team develops a plan for teaching expectations which include: What will be done?  

How will it be done?  When will it be done? Who will be involved? 
   

1.4 
Team develops a Resource Bank of lesson plans for non-classroom settings and non-

negotiable classroom social skills. 
   

1.4 
College and Career Readiness features are incorporated into schoolwide teaching 

matrix. (High School) 
   

1.4 
Team, students and parents use the lens of cultural responsiveness to  

Re-Examine the matrix. 
   

1.4 Students create a Personal Matrix with classroom teachers.    

ACTION PLANNING 

What?  Who? By When? 
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What? Who? By When? 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


